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Rationale

Teaching is the process that all staff undertake to help the students develop skills,
understanding, knowledge and strategies to enable them to learn new information, problem
solve and understand the world around them. This document is a statement of the aims,
principles and strategies for teaching and learning at The Oaks, Amberleigh School. It lays the
foundation for our approach to teaching the curriculum and should be read in conjunction
with our curriculum policy.

This policy reflects current practice, which we promote within the school, and identifies areas
of work that are being developed.

Aims
This document aims to:
* Promote the development of effective strategies for teaching and learning

* Ensure that we meet the needs of students more effectively by establishing a consistent
approach to teaching and learning

e Provide support and guidance to staff on effective teaching and learning strategies

*Provide information to care staff, parents and social workers on our approach to teaching
and learning and explain how they can support and contribute to its development

e Ensure resources support effective teaching and learning
e Provide a focus for the monitoring and evaluation of teaching and learning

* Provide a structured and ordered daily schedule within an environment that supports
learning and understanding.
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What is Effective Teaching and Learning?

Effective teaching and learning is the process we adopt by which we deliver a modified
curriculum, which is broad, balanced, relevant and differentiated to meet the needs of the
students whilst having regard of the National Curriculum and the Code of Practice for Special
Educational Needs.

In our endeavour to meet these wide ranging educational and social needs, we have
developed an appropriate curriculum with an integrated approach which encompasses the
National Curriculum, meaningful qualifications and preparation to adulthood.

Our whole school curriculum model provides a natural progression with programmes
designed for, and implemented at, an appropriate level. The curriculum prepares the students
and young people for transition to adult life e.g. college, work and social inclusion through
programmes which promote independence, including use of the local community.

Principles of Teaching and Learning

The main responsibility of student’s education, rests with the whole therapeutic community,
inclusive of care, school and therapy. All education staff are required to facilitate students
access to the curriculum to ensure their effective learning, irrespective of their specific role.
This approach is fundamental to our work with students. We welcome and actively encourage
the involvement of significant others as well as participation in the community as part of this
approach to team working.

At The Oaks, Amberleigh School we use principles and practices that are designed to create a
structured and timetabled daily schedule within an environment that supports learning and
understanding. This includes clear guidance to students on acceptable behaviour, supervision
and positive attitudes in and around school. Our staff consider a wide range of teaching and
support strategies including 1:1 work, team teaching, time out, alternative activities,
intervention sessions and behaviour management systems. Staff utilise methods which are
most productive (at the time) and in-keeping with the aims and ethos of the school.

Structured teaching, and an individual approach to the needs of each student helps break
through the uncertainties and confusion of daily life. A secure and trusting environment has
been created through the use of consistent behaviour strategies and therapeutic approaches.
This helps the young people to be receptive and open to learning.
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School Community
All members of the school community work towards the school's aims by:

* sharing responsibility for facilitating access to the curriculum and supporting student’s
learning so that they make progress

evaluing students as individuals and respecting their rights, values and beliefs

ofostering and promoting good relationships and a sense of belonging to the school
community

eproviding a well-ordered environment in which all are fully aware of behavioural
expectations and where self-discipline is actively encouraged

eoffering equal opportunities in all aspects of school life and recognising the importance of
different cultures

eencouraging, praising and positively reinforcing good relationships, behaviour and work
eworking as a team, supporting and encouraging one another

eworking collaboratively within a shared philosophy and commonality of practice

e having a positive attitude to change and to the development of their own expertise
ehaving a positive attitude to the structure and organisation of the school

etake an active part in the performance management and the monitoring and evaluation
programmes in order to further their professional development

Students work towards the school's aims by:

e attending regularly, being punctual and ready to learn

econducting themselves in an orderly manner and showing respect for themselves and others
etaking pride in their work and a growing responsibility for their own learning

eworking well with their peers and being tolerant of others
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Quality Teaching and Learning

Our aim is to create an environment in which quality teaching and learning can take place so
that all students have the opportunity to realise their potential. We believe that:

Quality learning occurs when student’s:

eare encouraged to see themselves as being able to be successful

® experience success and are able to feel a sense of achievement

e feel happy and secure and have a feeling of self-worth

« feel accepted and have a sense of pride in belonging to their school/class

efeel a sense of ownership towards their work and increasingly take control of their own
learning

eare supported by significant others and feel that their work/effort is valued
eare taught how to think, learn, listen carefully, concentrate and persevere
eare challenged and motivated and see work as having a purpose

eare actively involved in the learning process

eare given the opportunity to communicate their ideas

e are given opportunities to present their work to differing audiences

eare given the opportunity to work collaboratively

ecan make informed choices in their learning

e are given opportunities to apply acquired skills and knowledge to new situations

Quality teaching occurs when staff:
eundertake regular training to maintain high standards of teaching and learning
eset a good example by being enthusiastic, committed, flexible and punctual

ecreate an atmosphere of trust and establish clear classroom routines/systems that
encourage self-discipline

eestablish a calm working atmosphere and have a firm, yet sympathetic approach
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ecreate a stimulating, well organised and challenging environment in which to work
etake account of student’s interests and experience
ehave high but realistic expectations that are made clear to the students

erespond consistently and fairly to student’s behaviour, accentuating the positive and giving
praise where it is due

eensure that work is rigorously planned, with clear learning outcomes that are understood by
the students

e are aware of and sympathetic to, all the factors that affect student’s learning (e.g. cultural
background, age, special educational needs)

eare concerned with all aspects of a student’s development not simply their academic
achievement (e.g. social, emotional, moral, physical etc.) and are sympathetic to individual
needs

e provide activities that ensure equal opportunities for all

e provide activities that are differentiated to match the abilities of the students and are quick
to recognise specific learning needs of individual students

etake time and care to assess and record student’s achievements in order to plan future work
— either reinforcement or extension, match the pace of learning to the individual’s ability

eplan work that ensures continuity and progression so that students have an awareness of
what went before and what comes next

euse questioning techniques

e employ a variety and balance of teaching styles (exposition/instruction/direct teaching) and
grouping strategies (pairs, groups, etc.) as appropriate to the needs of the students and the
subject being taught

eensure any homework given extends or complements the work done in class and makes
effective use of other adults in the home

ehave respect for students and value their comments and views
eencourage curiosity and a positive attitude to learning
ehave a good knowledge of the subject matter

egive regular feedback to the students about their progress, acknowledging effort and
highlighting ‘next steps’
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eencourage students to assess their own performance and to strive for improvement
eencourage students to question, make decisions, investigate and solve problems
eprovide opportunities to consolidate and generalise their learning and

ehave a sense of humour

Classroom Management

We believe a teaching environment that promotes learning will have many of the following
features:

*a positive ethos which provides a positive classroom atmosphere

eoverall organisation that encourages the student to become independent learners
eclearly established systems and routines

erules governing behaviour that are consistently applied and which students think are fair

eefficient and flexible use of space which facilitates working as individuals, in small groups or
as a whole class

e items which give students new experiences encouraging them to ask questions of why and
how

ean orderly environment promoting tidiness and organisation

°a wide variety of appropriate and well managed resources including resources for
information technology and appropriate software

erelevant tools applicable to the subject that enhances and develops learning

eattractive, stimulating, clearly labelled displays that involve the student, are relevant to the
topic/work, changed regularly and are varied (interactive, celebratory, informative, process
etc.)

swell lit, ventilated rooms where student work in comfortably warm conditions
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Whole School Strategies for Teaching and Learning

Our curriculum is differentiated according to the age and stage of the students. Our planning
sets out to ensure that students have access to a modified curriculum which takes account of
their preferred learning styles and effective teaching and learning approaches. We aim to
ensure that as far as possible all students achieve their potential and functional
independence. All staff are required to provide students with opportunities to apply new skills
/ learning in functional settings. Discussion and collaborative working between students is
encouraged wherever appropriate and these skills are modelled and supported by staff from
other disciplines within Amberleigh e.g. care staff and therapists as well as external staff who
provide additional support.

The structure of lessons is based on Rosenshine’s Principles of Instruction:

Review (last lesson, homework, prior learning)
Share Learning Outcome.

Introduce Key Vocabulary.

Model Learning (do it for them)

Allow practise with feedback.

Complete

Feedback/Questioning.

©® N U A WDN e

Review

“Learning involves a lasting change in pupils’ capabilities or understanding.” (Department
for Education 2020). If nothing is remembered, nothing has been learned. Therefore, we
believe that reviewing previous learning at the start of every lesson and re-visiting learning
across contexts is key to ensure attainment is secure.

See Appendix A — Principles of Instruction (Rosenshine, 2010)

Excellence is celebrated in displays and presentations (in the classroom, daily handovers or
celebration events) where:

eeach student is given an opportunity to have work of a high standard displayed at some time
in the school year

e students are encouraged to believe that any exhibited work (performance or display) should
represent their highest standards of personal achievement

erecognition is provided to students nominated by staff for great effort and achievement
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Excellence is celebrated as a whole community in community meetings where:

e individuals are given positive feedback on their attitude, behaviour and achievements in
school

ecertificates are given for student of the week

ebehaviour points result in rewards at the end of each academic term

Strategies for Ensuring Progression and Continuity

Each subject identifies with an individualised curriculum policy with a clearly identified intent,
implementation and impact for that subject. Within these subject policies, there is a
curriculum map which shows the overview of the learning for that subject based on
outcomes, skills and topics across an academic year.

Curriculum Schemes of work for each subject, identify learning objectives related to the
relevant subject learning at different levels. Each scheme of work is in four progressive
pathways providing a broad and balanced curriculum that covers early learning, accreditation
and vocational progression and achievements.

Medium term planning is a rigorous and highly organised process completed at the start of
each term where a context for learning is identified and a weekly structured plan of
objectives, differentiated outcomes, task-based activities, key vocabulary and concepts, cross
curricular involvement of English, maths and ICT, and opportunities for assessment are
planned.

The focus for ensuring progression and continuity is on building knowledge and acquiring
skills, integrating new knowledge into larger concepts and application of this into different
contexts. The curriculum will be coherently planned and sequenced and it will prepare
students for future success in education, employment or training.

Consideration will also be given on how we consistently encourage high levels of punctuality
and attendance.

Careers’ guidance is also a crucial aspect, which is overseen by our internal Careers Adviser,
along with additional input from our independent careers' adviser, helping all students to
make progress and to move onto the appropriate destinations in terms of education,
employment or further training when they leave our school. The eight Gatsby Benchmarks of
the Careers guidance framework are considered through our curriculum schemes of work and
regular careers interviews and focussed sessions are integrated for the students. We also
focus on relevant and meaningful work experience as part of this.
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Termly PCP targets ensure focussed work for English, Maths, Behaviour & Social development
(KS3/KS4) or Preparing for Adulthood (KS5), and SEN progress (if applicable). SLT monitor
planning and teaching so that they can provide support and guidance as applicable and
generally disseminate good practice to ensure these are incorporated into teaching &
learning.

Intervention is weekly for English and Maths for all students based on diagnostic assessments,
PCP targets or next steps of current learning and this is individualised for each pupil. All
students also have 15 minutes of daily ‘reading for pleasure’.

Daily tutorial time is a part of the weekly timetable with a focus on mindfulness, SMSC and
British Values activities and targeted therapeutic intervention to ensure progress is made
academically, socially and emotionally — this progress is captured and monitored by Tutors.

Weekly staff meetings are used to discuss various aspects of the curriculum and ensure
consistency of approach and standards.

Feedback to students about their own progress is achieved through discussion with the
student and the marking of work. We have a very clear ‘Feedback and Marking’ Policy to
ensure a consistent and thorough approach to marking.

Formative assessment is mostly carried out by staff in the course of their teaching but formal
opportunities for assessment are identified, where appropriate.

The statutory annual review of any student's Education, Health & Care Plan (EHCP) is
supported by detailed feedback from teaching staff. This feedback includes the Person
Centred Plan (PCP) for each student, which sets out clear targets.

Detailed educational reports are provided for each student’s LAC review — which occurs twice
each year. These reports are circulated to the social worker, independent reviewing officer,
parents (if appropriate) and other Amberleigh staff prior to the LAC review taking place. The
education report is also discussed with the young person prior to the LAC review.

Progress is reported and discussed termly at each students PEP meeting (Effective Personal
Education Plans). This meeting includes, education, care, therapy, the virtual school and
parents (if appropriate) to review academic achievements and review progress towards
targets. Pupil premium funding may be requested or offered during this process to support
individual students with progression and continuity.

At the end of each academic year each young person receives a school report, written at a
level appropriate for each young person. This includes: attendance, qualifications gained,
tutor comments against the behaviour points system, overview of PCP targets, subject
comments for achievements and next steps, picture collage and student and Head Teacher
comments. The report details the progress made academically, socially and emotionally
during the year.
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Strategies for Recording and Reporting

® There are four main types of assessment carried out at point of entry at The Oaks: WRATS5, Solar,
PASS and Renaissance Reader. These are then administered either termly or annually to assess
attainment and measure progress.

* Formative assessment takes the form of class work, observations, discussions, teacher marking,
self/peer marking, skill checks, diagnostics, online games etc. It is daily assessment which teachers use
to capture student’s attainment in lessons against a planned learning objective. Evidence gained is
recorded on solar and used to track progress and amend planning and teaching accordingly.

eSummative (formal) assessment takes the form of end of term tests, knowledge checks,
coursework and more formal testing e.g. Functional skills, BTEC and GCSE past papers and exams. This
is carried out as required, to inform planning, to set PCP and PEP targets, to measure progress and to
achieve relevant qualifications.

eReporting of progress for each student is communicated to parents, social workers and
carers through various formal events such as integrated meetings, the statutory annual
review process, LAC reviews, PCP reviews and PEP meetings. In addition, informal discussions
take place daily between care staff, therapists and teaching staff.

See Appendix B — Assessment Procedures

Strategies for the Use of Resources

e All staff have access to school resources. Each subject has a curriculum budget to develop
areas of work as set out in the school development plan.

eClassroom Resources are the responsibility of all teaching staff who must ensure that: there
is a range of resources appropriate to the age, ability and curriculum taught, which are well
organised, clearly labelled and, where appropriate, accessible to the students

eStudents are taught to value resources, treat them with respect and understand the
importance of proper storage

eStudents are encouraged to act independently in selecting materials suitable for the task
and for returning resources to their correct place

eDue regard is given to Health and Safety, e.g. storage and use of tools. A risk assessment is
carried out for the use of specific activities in school

e Information Technology is a major resource that is used to support quality teaching and
learning across the whole curriculum. All staff are responsible for facilitating access to ICT for
students when required and helping them to develop and apply their ICT skills.
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Health and Safety

Health and Safety issues are the responsibility of all who work in the school. However, the
Head Teacher has overall responsibility for Health and Safety and all problems should be
reported to them immediately.

All classrooms, specific resources and activities are risk assessed, as required.

Quality Assurance

Amberleigh Therapeutic School is committed to improving the quality of its provision as stated in the
SDP/SEF through:

e Embedding, monitoring, measuring and maintaining effective policies and procedures

e Measuring and analysing performance against benchmark targets and ensuring student
progress is tracked and monitored to inform PEP and PCP outcomes.

e Ensuring all teaching and school-based staff are aware of their joint responsibility in improving
the quality of the education provision.

The quality process involves a cycle of activities and review of which the SDP/SEF, the student and all
stakeholders are major parts including:

e Consultation with strategic stakeholders and the use of feedback to inform progress and
developments

e Consultation with students and the use of feedback to inform progress and developments and
respond to need

e Collaboration with placing authorities and previous education providers

e Planned schedules and termly checks to ensure that systems are accurate and effective

e Observations of teaching and learning to assure its quality and development requirements

e Collection of data relating to attendance, retention, progress and achievement of students
and the monitoring and evaluation of courses/programmes to inform developments

e Production of a Quality Calendar to inform all interested parties of the key strategies during
the year ahead

e Implementing and monitoring action and school improvement plans

e Issuing reports on quality issues for the Proprietor

See Appendix C — Quality Calendar

The School Development Plan, School Evaluation Form and School Improvement process is supported
by a series of activities, procedures and practices. It is the responsibility of the Head teacher and
Proprietor to identify the Strategic Priorities for the school in response to internal and external
demands, ratings, judgments and initiatives.

The Head Teacher and Deputy Head Teacher will:

e Review school policies, associated procedures, guidelines and strategies
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e Establish mentoring arrangements for all new staff or for staff with new responsibilities

e Carry out a programme of lesson observations in line with curriculum delivery requirements

e Manage the annual quality cycle/quality calendar

e Monitor the Ofsted Action Plan implementation

e Monitor and report on the complaints procedure

e Manage and report on the staff & student perception questionnaire

e Manage and report on the lesson observation system in line with Quality Assurance
requirements

o Draw up the annual staff development plan, and manage and report on staff development

e Ensure, through audit, that all staff comply with quality policies and procedures

e Provide effective & appropriate teaching, training and support for learning

e Undertake appropriate development and training

e Validate all decisions on quality issues.

All staff are responsible for the quality of their work and for ensuring the quality of the education
provided.

Teaching and Learning Policy November 2023



Appendix A — Principles of Instruction (Rosenshine, 2010)

B LLHT RATID M Y LA ML ARG

Principles of Instruction

Research-Based Strategies That All Teachers Should Know

BY BARAK ROSENSHINE

his article presents 10 research-based principles of

instruction, along with suggestions for classroom prac-

tice. These principles come from three sources: (a)

research in cognitive science, (b) research on master
teachers, and (c] research on cognitive suppomns. Each is briefly
explained below.

A: Research in cognilive science- This research focuses on how
our brains acquire and use information. This cognitive research
also provides suggestions on how we might overcome the limita-
tions of our working memaory (e, the mental *space” in which
thinking ocours) when learming new material.

B: Research on the classroom practices of master teackhers: Mas-
ter teachers are those teachers whose classrooms made the high-
est gains on achievement tests. Ina series of studies, a wide range
of teachers were observed as they taught, and the investigators
coded how they presented new materizl, how and whether they
checked for student understanding, the types of support they
provided to their students, and a number of other instractional
activities. By also gathering student achievement data, research-
ers were able to identify the ways in which the more and less effec-
tive teachers differed.

C: Research on cogmitive sapparts to kelp students leam complex
tasks: Effective instructional procedures—such as thinking alowd,
providing students with scaffolds, and providing students with

models—oome from this research.

Barak Bosenshine is an emeritus profesor of educational popcholegy in the
College of Education at the University of llineis ot Urbana-Champaign.
A distinguished researcher, ke has spent much of the past fowr decades
identifying the hallmarks of effective teaching. He began his career as o
high scheol history teacher in the Chicago pullic schools. This article i

dapied with permission from Principles of Instruction by Barak Bosen-
shine. Published by the International Acadery of Education in 2000, the
ariginal repart is available ot wuneibe wnesco ongfileadmin wser_upload’
Publications’ Educational_Practices/ EdPractioes_21.pf

Even though these are three very different bodies of reseanch,
there is ne comflict af all between the instructional suggestions
that come from each of these three spurces. In other wonds, these
three sources supplement and complement each other. The fact
that the instructional ideas from three different sources supple-
ment and complement each other gives us faith in the validity of
these findings.

Education invalves helping & novice develop strong, readily
accessible background knowledge. Its important that background
knowledge be readily accessible, and this ocours when knowledge
iswell rehearsed and tied to other knowledge. The most effective
teachers ensured that their students efficiently acquired,
rehearsed, and connected background knowledge by providing
a good deal of instructional support. They provided this support
by teaching new material in manageable amounts, modeling,
puiding student practice, helping students when they made errors,
and providing for sufficient practice and review. Many of these
teachers also went on to experiential, hands-on activities, but they
always did the experiential activities after, not before, the basic
material was leamed.

The following is a list of some of the instructional principles
that have come from these three sources. These ideas will be
described and discussed in this article:

+ Bepgin a lesson with a short review of previous learming.?

+ Present new material in small steps with student practice after
each step.?

+  Ask alarge number of questions and check the responses of all
students.?

« Provide models.!

Guide student practice ®

Check for student understanding ®

Obtain a high success rate.”

Provide scaffolds for difficult tasks"

Require and monitor independent practice®

+  Engape students in weekly and monthly review. "

12 AMERICAN EDIUCATOR | SPRIMG 2012
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1. Begin a lesson with a short review of previous
leaming: Daily review can strengthen previous
leaming and can lead to fluent recall.

Research findings

Daily review is an important component of instruction. Review
can help us streng then the connections among the material we
have learned. The review of previous leamning can help us recall
wards, concepis, and procedures effortlessly and automatically
when we need this material to sobee problems or to understand
new material. The development of expertise requires thousands
of hours of practice, and daily review is one component of this
practice.

For example, daily reviewwas pan of a successful experiment
in elementary school mathematics. Teachers in the experiment
wene taught to spend eight minutes every day on review. Teachers
used this time to check the homework, go over problems where
there were errors, and practice the concepts and skills that needed
to become automatic. As a result, students in these classrooms
had higher achievement scores than did students in other
classrooms

Daily practice of vocabulary can lead to seeing each practiced
ward as a unit {i.e., seeing the whole word automatically rather
than as individual letters that have to be sounded out and
hlended]). When students see words as units, they have more
space available in theirworking memory, and this space can now
be used for comprehension. Mathematical problem solving is also
improved when the hasic skills [addition, multiplication, etc.) are
overlearned and become automatic, thus freeing working-mem-
Ty CRpacity.

In the classroom

The most effective teachers in the studies of classroom instruction
understodd the imponance of practice, and they began their les-
sons with a five- to eight-minute review of previously covered
material. Some teachers reviewed vocabulary, formulae, events,
or previously learned concepts. These teachers provided addi-
tional practice on facts and skills that were needed for recall to
become gutnmatic.

Effective teacher activities also included reviewing the con-
cepts and =kills that were necessary to do the homework, having
students correct each others’ papers, and asking about points on
which the students had difficulty or made ermors. These reviews

ensured that the students hed a firm grasp of the skills and con-
cepis that would be needed for the day’s lesson

Effective teachers also reviewed the knowledge and concepis
that were relevant for that day's lesson Itis important for a teacher
to help students recall the concepts and vocabulary that will be
relevant for the day's lesson becanse our working memaory is very
limited. If we do not review previous leamning, then we will have
to make a special effort to recall old material while leaming new
material, and this makes it difficult for us to learn the new
material.

Diaily review is particul arly important for teaching material that
will be used in subsequent leaming. Examples include reading
sight words {i.e., any word that is known by & reader automati-
cally), grammar, math facts, math computation, math factoring,
and chemical equations.

When planning for review, teachers might want to consider
which words, math facts, procedures, and concepts need to

The most effective teachers ensured
that students efficiently acquired,

rehearsed, and connected knowledge.

Many went on to hands-on activities,
but always after, not before, the basic
material was learned.

become automatic, and which words, vocabulary, or ideas need
to be reviewed before the lesson begins.

In addition, teachers might consider doing the following dur-
ing their daily review:

+ Correct homework.

=« Review the concepts and skills that were practiced as part of
the homewori.

« Askstudents about points where they had difficulties or made
ETTOTS.

+ Review material where errors were made.

=« Review material that needs overleaming (i.e., newly acquired
skills should be practiced well beyond the point of initial mas-
tery, leading to automaticity).

2. Presemt new material in small steps with student
practice after each step: Only present small amounts
of new material at any time, and then assist students
as they practice this material.
Research findings
Our working memory, the place where we process information,
is small. It can only handle a few bits of information at once—too
much information swamps ourworking memaory. Presenting too
much material at once may confuse students because their work-
ing memaory will be unahle to process it.

Therefore, the more effective teachers do not overwhelm their
students by presenting too much new material at once. Rather,

Teaching and Learning Policy November 2023
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these teachers only present small amounts of new material at any
time, and then assist the siudents as they practice this material.
Only after the students have mastered the first step do teachers
proceed to the next step.

The procedure of irst teaching in small steps and then puiding
student practice represenis an appropriagte way of dealing with
the limitation of our working memory.

In the dassroom

The more successful teachers did not overwhelm their students
by presenting too much new material at once. Rather, they pre-
sented only small amounts of new material at one time, and they

"
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taught in such a way that each point was mastered before the next
paoint was introduced. They checked their students” understand-
ing on each point and retaught material when necessary.

Some successful teachers taught by giving a series of short
presentations using many examples. The examples provided
concrete leaming and elaboration that were useful for processing
new material.

Teaching in small steps requires time, and the more efective
teachers spent more time presenting new material and guiding
student practice than did the less effective teachers. Ina study of
mathematics instruction, for instance, the most effective math-
ematics teachers spent about 23 minutes of a 40-minute period
im lecture, demonsiration, questioning, and working examples.
In contrast, the least effective teachers spent only 11 minutes
presenting new material. The more effective teachers used this
extra time to provide additional explanations, give many exam-
ples, check for student understanding, and provide sufficient
instruction so that the students could leam to work independently
without difficulty. In one study, the least effective teachers asked
only nine questions in a 40-minute pericd. Compared with the
successhul teachers, the less effective teachers gave much shonter
presentations and explanations, and then passed out worksheets
and told students to solve the problems. The less successful teach-
ers were then observed going from student to student and having
to explain the material again.

Similarly, when students were taught a strategy for summariz-
ing a paragraph, an effective teacher taught the strategy using
small steps. First, the teacher modeled and thought aloud as she
identified the topic ofa paragraph. Then, she led practice on iden-

tifiring the topics of new paragraphs. Then, she taught students to
identify the main idea of a paragraph. The teacher modeled this
step and then supervised the students as they practiced both find-
ing the topic and locating the main idea. Following this, the
teacher taught the students to identify the supporting details ina
paragraph. The teacher modeled and thought alowd, and then the
students practiced. Finally, the students practiced carrying out all
three steps of this strategy. Thus, the strategy of summarizing a
paragraph was divided into smaller steps, and there was modeling
and practice at each step.

3. Ask a large number of questions and check the
responses of all students: Questions help students
practice new information and connect new material

to their prior learning.

Research findings

Students need to practice new material. The teacher's questions
and student discussion are a major way of providing this neces-
=ary practice. The most successful teachers in these siudies spent
maore than half of the class time lecturing, demonstrating, and
asking questions.

(uestions allow a teacher to determine how well the material
has been learned and whether there is a need for additional
instruction. The most effective teachers also ask students to
explain the process they used to answer the question, to explain
hiow the answer was found. Less successful teachers ask fewer
questions and almost no process gquestions.

In the classroam
[n one classroom-based experimental study, one group of teach-
ers was aught to follow the presentation of new material with lots
of questions.™ They were taught to increase the number of factual
questicns and process questions they asked during this guided
practice. Test results showed that their students achieved higher
soores than did students whose teachers did not receive the
traiming.

Imaginative teachers have found ways to involve all students
in answering guestions. Examples include having all students:

= Tell the answer to a neighbor.

= Summarize the main idea in one or bwo sentences, writing the
summary on & piece of paper and sharing this with a neighbor,
or repeating the procedures to a neighbor.

= Write the answer on a card and then hold it up.

+ Raise their hands if they know the answer | thereby allowing
the teacher to check the entire class).

= Raise their hands if they agree with the answer that someone
else has given.

Actoss the classrooms that researchers observed, the purpose
of all these procedures was o provide active participation for the
students and also to allow the teacher to see how many students
were correct and confident. The teacher may then reteach some
migterial when it was considered necessary. An alternative was for
students to write their answers and then trade papers with each
other.

Other teachers used chomal responses to provide sufficient
practice when teaching new vocabulary or lists of items. This
made the practice seem more like a game. To be effective, how-

14 AMERICAN EDUCATOR | SPRING 2012

Teaching and Learning Policy November 2023



ever, all students needed to stant together, on a signal. When
studenis did not start together, only the faster students answered.

In addition to asking questions, the more effective teachers
facilitated their students’ rehearsal by providing explanations,
giving mare examples, and supervising students as they practiced
the new material.

The following is a series of stems™ for gquestions that teschers
might ask when teaching literature, social science content, or sci-
ence content to their students. Sometimes, students may also
develop questions from these stems to ask questionsof each other

ing students as they develop independence. When teaching read-
ing comprehension sirategies, for example, effective teachers
provided students with prompts that the siudents could use to ask
themselves questions about a short passage. Inone class, stedents
were given words such as “who “where” “why,” and “how” to
help them begin & question. Then, everyone read a passage and
the teacher modeled how to use these words to ask questions.
Many examples were given.

Next, during guided practice, the teacher helped the students
practice asking questions by helping them select a prompt and

Many of the skills taught in classrooms
can be conveyed by providing prompts,
modeling use of the prompt, and then

% e

How are amd alike?

What is the main idea of ¥

What are the strengihs and weaknesses of ?
Inwhat way is related to k)

Compare and with regard to

What do you think causes 7

How does tie in with what we have leamed before?
Which one is the best and why?

What are some possible splutions for the problem of ?
Do vou agree or disagree with this statement: ¥
What do you still not understand about )

4. Provide models: Providing students with

models and worked examples can help them

learn to solve problems faster.

Research findings

Students need cognitive support to help them learn to solve prokb-
lems The teacher modeling and thinking aloud while demonsirat-
ing how to solve a problem are examples of effective cognitive
support. Worked examples (such as a math problem for which the
teacher not onlky has provided the soluton but has clearly laid out
each step) are another form of modeling that has been developed
by researchers. Worked examples allow students to focus on the
specific steps to solve problems and thus reduce the cognitive
load on their working memory. Modeling and worked examples
have been used successfully in mathematics, science, writing, and
reading comprehension.

In the classroom
Many of the skills that are taught in classmooms can be conveyed

by providing prompts, modeling use of the prompt, and then guid-

guiding students as they develop
independence.

develop a question that began with that prompt. The students
practiced this step many times with lots of support from the
teacher

Then, the students read new passages and practiced asking
guestions on their own, with support from the teacher when
needed. Finally, students were given short passages followed by
guestions, and the teacher expressed an opinion about the quality
ofthe students” questions.

‘This same procedure—providing a prompt, modeling, guiding
practice, and supervising independent practice—can be used for
many tasks. When teaching students to write an essay, for exam-
ple, an efective teacher first modeled how to write each para-
graph, then the students and teacher worked together on two or
maore new essays, and finally students worked on their own with
supervision from the teacher

Worked examples are another form of modeling that has been
used o help students leam how io solve problems in mathematics
and science. A worked example is a step-by-step demonstration
ofhiovw to perform & task or how to solve & problem. The presenta-
tion of worked examples begins with the teacher modeling and
explaining the steps that can be taken to sobve a specific problem.
The teacher also identifies and explains the underlying principles
for these steps.

Usually, students are then given a series of problems to com-
plete at thieir desks as independent practice. But, in research car-
ried out in Australia, students were given a mixture of problems
to solve and worked examples. So, during independent practice,
students first studied a worked example, then they solved a prokb-
lem; then they studied another worked example and solved
another problem. In this way, the worked examples showed stu-
dents how to focus on the essential parts of the problems. OF
course, not all students studied the worked examples. To comect
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this problem, the Australian researchers also presented panially
completed problems in which studenis had to complete the miss-
ing steps and thus pay more attention to the worked example.

5. Guide student practice: Successful teachers

spend more time guiding students’ practice

of mew material.

Research findings

[t is mot enough simply to present students with new material,
because the material will be forgotten unless there is sufficient
rehearsal. An important finding from information-processing
research is that students need o spend additional time rephras-
ing, elaborating, and summarizing new material in order to store
this material in their long-term memory. When there has been
sufficient rehearsal, the siwdents are able to retrieve this material

easily and thus are able to make use of this material to foster new
learning and aid in problem solving. But when the rehearsal time
is ton short, students are less able to store, remember, or use the
material_ A= we know, it is relatively easy to place something in a
filimg cabinet, but it can be very difficult to recall where exactly we
filed it. Rehearsal helps us remember where we filed it 50 we can
access it with ease when needed.

Acteacher can facilitate this rehearsal process by asking ques-
tioms; good questions require students to process and rehearse the
material. Rehearsal is also enhanced when students are asked to
summarize the main points, andwhen they are supervised as they
practice new steps in a skill. The guality of storage in long-term
memory will be weak if students onlty skim the material and dio not
engage in it It is also important that all sudents process the new
material and receive feedback, so they do not inadveriently store
partial information or a misconception in long-term memory.

In the dlassroom

In one study, the more successhul teachers of mathematics spent
mare time presenting new material and guiding practice. The
mare successful teachers used this extra time to provide addi-
tional explanations, give many examples, check for student under-
standing, and provide sufficient instruction so that the students
could leamn towork independently without difficulty. Inconirasg,
theless successful teachers gave much shorter presentations and
explanations, and then they passed out worksheets and told stu-

dents to work on the problems. Under these conditions, the s-
dents made too many errors and had to be retaught the lesson.

The most successful teachers presented only small amounts of
material at a time. After this short presentation, these teachers
then guided student practice. This guidance often consisted of the
teacher working the first problems at the blackboard and explain-
ing the reason for each step, which served as a model for the
students. The guidance also included asking students to come to
the blackboard to work out problems and discuss their proce-
dures. Through this process, the siudents seated in the classroom
saw additional models.

Although most teachers provided some guided practice, the
mast successful teachers spent more time in guided practice,
more time asking questions, more time checking for understand-
ing, more time correcting errors, and more time having siudents
work out problems with teacher guidance.

Teachers who spent more time in guided practice and had
higher success rates also had students who were more engaged
during individual work at their desks. This finding sugpests that,
when teachers provided sufficient instruction during goided
practice, the students were better prepared for the independent
practice (e.g, seatwork and homework activities ), but when the
puided practice was too short, the students were not prepared for
the seatwork and made more errors during independent
practice.

&. Chedk for student understanding: Chedking

for student understanding at each point can help
students learn the material with fewer errors.

Research findings

The more effective teachers frequenily checked to see if all the
students were learning the new material. These checks provided
some of the processing needed to move new leaming into long-
term memory. These checks also let teachers know if students
were developing misconceptions.

In the classroom
Effective teachers also stopped to check for stedent understand-
ing. They checked for understanding by asking questions, by ask-
ing students (o summarize the presentation up to that point orio
repeat directions or procedures, or by asking students whether
they agreed or disagreed with other students” answers. This check-
ing has two purposes: (a) answering the questions might canse
the students to elaborate on the material they have learned and
augment connections to other learning in their long-term mem-
ory, and () alerting the teacher to when parts of the material need
o be retaught

In contrast, the less effective teachers simply asked, “Are there
amy gquestions?” and, if there were no guestions, they assumed the
students had learned the material and proceeded to pass out
wuorksheets for students to complete on their own.

Anotherway o check forunderstanding is to ask students
think aloud as they work to solve mathematical problems, plan
an essay, or identify the main idea in a paragraph. Yet another
check is to ask students to explain or defend their position to oth-
ers. Having to explain a position may help students integrate and
elaborate their knowledge in new ways, or may help identify gaps
in their understanding.
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Another reason for the importance of teaching in small steps,
guiding practice, and checking for understanding (as well as
obiaining a high success rate, which we'll explore in principle T)
comes from the fact that we all constroct and reconstruct knowl -
edge as we leam and use what we have learned. We cannot simply
repeat what we hear word for word. Rather, we connect our under-
standing of the new information to our existing concepts or
“schema,” and we then construct a menial summary (ie., the gist
of what we have heard ). However, when left on their own, many
students make errors in the process of constructing this mental
summary. These errors occur, particulardy, when the information
is new and the student does not have adequate or well-formed
hackground knowledge. These constructions are not errors so
much as attempts by the students to be logical in an area where
their background knowledge is weak. These eTTors ane s0 COMITION
that there is a research literature on the development and correc-

The most successful teachers spent
more time in guided practice, more
time asking questions, more time

checking for understanding, and more

time correcting errors.

tion of student misconceptions in science. Providing guided
practice after teaching small amounts of new material, and check-
ing for student understanding, can help limit the development of
misconcepiions.

T. Obtain a high success rate: It is important

for students to achieve a high success rate

during dassroom instruction.

Research findings

In two of the major studies on the impact of teachers, the investi-
gators found that students in classrooms with more effective
teachers had a higher success rate, &s judged by the quality of their
oral responses during guided practice and their individual work.
In a siudy of fourth-grade mathematics, it was found that 82 per-
cent of students” answers were correct in the classrooms of the
muost successful teachers, but the least successful teachers had a
success rate of only 73 percent. A high success rate during guided
practice also leads to a higher success rate when studenis are
wiorking on problems on their own.

The research also suggesis that the optimal success rate for
fostering siudent achieverment appears to be about B0 percent. A
success rate of B0 percent shows that students are learning the
maierial, and it also shows that the students are challenged.

In the classroom
The most effective teachers obtained this success level by teaching
in small steps (i.e., by combining shon presentations with super-

vised student practice ), and by giving sufficient practice on each
pari before proceeding io the next step. These teachers frequently
checked for understanding and required responses from all
sindents.

It isimporiant that students achieve a high success rate during
instruction and on their practice activities. Practice, we are told,
makes perfect, but practice can be a disaster if studenis are prac-
ticing errors! If the practice does not have a high success level,
there is a chance that students are practicing and learmning ermors.
Once errors have been learned, they are very difficult wo
OVETCOIME.

As discussed in the previous section, when weleam new mate-
rial, we constmct a gist of this material in owr long-term memory.
Hiowever, many students make ermors in the process of construct-
ing this mental summary. These errors can occur when the infor-
mation is new and the student did not have adeguate or

well-formed background knowledge. These constrections are not
errors so much as attempis by the students to be logical in an area
where their background knowledge is weak. But students are more
likely to develop misconceptions if toomuch material is presented
at once, and if teachers do not check for student understanding.
Providing guided practice after teaching small amounts of new
material, and checking for student understanding, can help limit
the development of misconceptions.

1 once ohserved a class where an effective teacher was going
from desk to desk during independent practice and suddenly
realized that the students were having difficulty. She stopped the
wiark, told the stedents not to do the problems for homework, and
said shewould reteach this material the next day. She stopped the
wirk because she did not want the students to practice errors.

Unless all students have mastered the first set of lessons, there
is a danger that the slower studenis will fall further behind when
the next set of lessons is taught. So there is a need for a high suc-
cess rate for all smdents. “Mastery learming” is a form of instruc-
tion wheTe lessons are organized into short units and all students
are required to master one set of lessons before they proceed to
the next set. In mastery learning, tutoring by other studenis or by
teachers is provided to help students master each unit. Variations
of this approach, particulardy the tutoring, might be useful in
many classroom settings.
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&. Provide scaffolds for difficult tasks: The teacher
provides students with temporary supports and
scaffolds to assist them when they learn difficult tasks.
HResearch findings

Investigators have sucoessfully provided students with scaffolds,
o instrectional supports, to help them learn difficult tasks. A scaf-
fixld is a temporary support that is used to assist a lkarner. These
scaffnlds are gradually withdrewn as leamers become more com-
petent, although students may continue o rely on scaffolds when
they encounter particularty difficult problems. Providing scaffolds
is & form of guided practice.

Scaffolds inchude modeling the steps by the teacher, or thinking
aloud by the teacher as he or she solves the problem. Scaffolds
also may be tools, such as cue cards or checklisis, that complete
part of the task for the students, or a model of the completed task
against which students can compare their own work.

One characteristic of effective
teachers is their ability to anticipate
students’ errors and warn them
about possible errors some of them
are likely to make.

The process of helping students solve difficult problems by
mideling and providing scaffolds has been called *cognitive
apprenticeship” Students learn strategies and content during this
apprenticeship that enable them to become competent readers,
writers, and problem solvers. They are aided by a master who
models, coaches, provides supports, and scaffolds them as they
become independent.

In the classroom
Umne form of scaffolding is o give stedents prompis for steps they
might use. Prompis such as “who! “why,” and “how” have helped
students leam to ask gquestions while they read. Teaching smdents
to ask questions has been shown to help students” reading
comprehension.

Similarly, one researcher developed the following prompt o
help students organize materal.™

1. Draw a central box and write the title of the article in it.

2. Skim the article to find four to six main ideas.

3. Write each main idea in a box below the central box.

4. Find and write two to four important details to list under each
main idea.

Another form of scaffolding is thinking alowd by the teacher
For example, teachers might think alowd &= they iry to summarize
a paragraph. They would show the thought processes they go
through as they determine the topic of the paragraph and then
use the topic to generate 8 summary sentence. Teachers might
think aloud while solving a scientific equation or writing an essay,

and at the same time provide labels for their mental processes.
Such thinking aloud provides novice learners with a way to
observe *expert thinking ™ that is usually hidden from the student.
Teachers also can study their students’ thought processes by ask-
ing them to think alowd during problem solving.

One characierstic of efective teachers is their ability to antici-
pate students’ errors and wam them about possible ermors some
of them are likely to make. For example, a teacher might have
students read a passage and then give them a poorly written topic
sentence to correct. In teaching division or subtraction, the
teacher may show and discuss with students the mistakes other
students have frequently made.

In some of the studies, students were given a checkdist to eval-
ate their work., Checklist items inchuded “Have 1 found the most
imporant information that tells me more about the main idea?™
and “Dioes every sentence start with a capital letter?” The teacher
then modeled use of the checklist.

In some studies, students were provided with expert models
with which they could compare their work. For example, when
students were taught to generate questions, they could compare
their questions with those generated by the teacher. Similarly,
when leaming to write summaries, students could compare their
SUMIMAries on & passage with those generated by an expent.

9. Require and monitor independent practice: Students
need extensive, successful, independent practice in
order for skills and knowledge to become automatic.
Research findings

In & typical teacher-led classroom, guided practice is followed by
independent practice—by students working alone and practicing
the new material. This independent practice is necessary because
a good deal of practice (overlearning) is needed in order to
bhecome fuent and automatic in a skill. When material is over-
leamed, it can be recalled sutomatically and doesn't take up amy
space in working memory. When students become automatic in
an area, they can then devote more of their attention to compre-
hension and application.

Independent practice provides students with the additional
review and elaboration they need to become fluent. This need for
fluency applies to facts, concepts, and discriminations that must
beused in subsequent learning. Fluency is also needed in opera-
tioms, such as dividing decimals, conjugating a regular verb ina
foreign language, or completing and balancing a chemical
equation.

ssol
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In the classroom

The more successful teachers provided for extensive and success-
ful practice, both in the classmoom and after class. Independent
practice should imvolve the same material as the guided practice.
If puided practice deals with identifying types of sentences, for
example, then independent practice should deal with the same
topic or, perhaps, with a slight variation, like creating individual
compound and complex sentences. [t would be inappropriate if
the independent practice asked the students to do an activity such
as “Write a paregraph using two compound and two complex
sentences,” however, because the students have not been ade-
quately prepared for such an activity.

Studenis need to be fully prepared for their independent prac-
tice. Sometimes, it may be appropriate for a teacher to practice
some of the seatwark problems with the entire class before siu-
dents begin independent practice.

Research has found that studenis were more engaged when
their teacher circulated around the room, and monitored and

The best way to become an expert
is through practice—thousands of
hours of practice. The more the
practice, the better the
performance.

supervised their seatwork. The optimal time for these contacts
was 30 seconds or less. Classmoms where the teachers had to stop
gt students’ desks and provide a great deal of explanation during
seabwork were the classroms where students were making ermors.
These errors occurred because the guided practice was not suf-
ficient for students to engage productively in independent prac-
tice. This reiteraies the importance of adegquately preparing
students before they begin their independent practice.

Some investigators' have developed procedures, such as
cooperative learning, during which students help each other as
they study. Research has shown that all students tend to achieve
mare in these settings than do students in regular settings. Pre-
sumahly, some of the advantage comes from having to explain the
material o someone else and/or having someone else (other than
the teacher) explain the material to the student. Cooperative
learning offers an apportunity for students to get feedback from
their peers about correct as well as incorrect responses, which
promates both engagement and learning. These cooperative/
competitive settings are also valuable for helping slower students
in a class by providing extra instruction for them.

10. Emgage students in weekly and monthly

review: Students need to be involved in extensive
practice in order to develop well-connected and
automatic knowledge.

Research findings

Studenis need extensive and broad reading, and exiensive prac-
tice in order to develop well-connected networks of ideas (sche-
mas) in their long-term memory. When one's knowledge on a

17 Principles of
Effective Instruction

The folkewing list of 17 princples emerges from the research
disoussed In the main article. it overlaps with, and offers
slightly more detall than, the 10 principles used to organize
that artide.
= HBagin a lesson with a shart review of previous leaming.
=  Present new material in small steps with student practice
after each step.
LUimit the amount of material students recelve at one
time.
Give dear and detalled Instructions and explanations.
= sk a large number of questions and check for
understanding.
Provide a high level of active practice for all students.
Guilde studenis as they begin to practice.
Think aloud and model steps.
Provide models of worked-out problems.
Ask studenis to explain what they heve learmed.
Check the responses of all students.
Provide systematic feedbadk and comrections.
Use more time to provide explanations.
Provide mary examples.
Reteach material when necessanyg
Prepare students for iIndependent practice.
Monitor students when they begin independent practice.
—H.R.

particular topic is large and well connected, it is easier to learn
new information and prior knowledge is more readily available
for use. The more one rehearses and reviews information, the
stronger these interconnections become. [t is also easier to solve
new problems when one has a rich, well-connected body of
knowledge and sirong ties among the connections. One of the
goals of education isto help students develop extensive and avail-
able background knowledge.

Knowledge {even very extensive knowledge) stored in long-
term memory that is organized into patterns only oocupies a tiny
amount of space in our imited working memory. So having larger
and better-connected pattems ofknowledge frees up space in our
warking memuory. This evailable space can be used for reflecting
on new information and for problem solving. The development
of well-connected patterns | also called “unitization” and “chunk-
ing”) and the freeing of space in the working memory is one of the
halimarks of an expert in a feld.

Thus, research on cognitive processing supporis the need for
a teacher to assist students by providing for extensive reading of
avariety of materials, frequent review, and discussion and appli-
cation activities. The research on cognitive processing suggesis
thai these classroom activities help students increase the number
afpieces of information in their long-term memory and organize
this information into patterns and chunks.

The more one rehearses and reviews information, the stronger
the interconnections bebween the materials become. Review alsn
helps sindents develop their new knowledge into patterns, and it

{Comtinued on page 39)
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Principles

{Continued from page 19)

helps them acquire the ability to recall past
learning sutomatically.

The best way to become an expert is
through practice—thousands of hours of
practice. The more the practice, the better
the performance.

In the classroom

Many successful programs, especially in
the elementary grades, provided for exten-
sive review. One way of schieving this ponal
is to review the previous week's work every
Monday and the previous month's work
every fourth Monday. Some effective
teachers also gave tests after their reviews.
Research has found that even at the sec-
ondary level, classes that had weekly quiz-
zes soored better on final exams than did
classes with only one or two quizzes during
the term_ These reviews and tests provided
the additional practice students needed to
become skilled, successful performers whio
could apply their knowledge and skills in
MWW BIERS.

Teachers face a difficult problem when
they need to cover a lot of material and
don't feel they have the time for sufficient
review. But the research states (and we all
know from personal experience) that
material that is not adeguately practiced
and reviewed is easily forgotten.

he 10 principles in this article

come from three different

sources: research on how the

mind acquires and uses informa-
tion, the instructional procedures that are
used by the most successful teachers, and
the procedures invented by researchers to
help students learn difficult tasks. The
research from each of these three sources
has implications for classroom instruction,
and these implications are described in
each ofthese 10 principles.

Even though these principles come
from three different sources, the instruc-
tional procedures that are taken from one
source do mot conflict with the instruc-
tional procedures that are taken from
another source. Instead, the ideas from
each ofthe sources overlap and add to each
other. This overlap gives ws faith that we are
developing a valid and research-based
understanding of the artofteaching. O
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Appendix B — Assessment Procedures

be TCareT

Specialist Therapeutic Care & Education

Assessment Procedures

WRATS

The WRATS assesses student’s reading, spelling, and maths skills and helps identify possible learning
disabilities. It is administered when student’s join Amberleigh and then annually on the anniversary of
each student’s start date. The data enables the Education Team to place new students on the correct
curriculum pathway and track their progress throughout their time at Amberleigh. It also provides us
with national comparison data as required at student’s LACs, PEPs and other professional meetings.

It is divided into five main areas:

Word Reading provides a measure of letter and word recognition accuracy with items that include
uppercase and lowercase letters and words with regular and irregular letter patterns.

Spelling provides a measure of written spelling from dictation with items that include letters and
words with regular and irregular letter patterns.

Math Computation provides a measure of oral math computation skills with items that require
counting, identifying numbers, and solving spoken problems as well as solving written computation
problems that range from basic arithmetic to advanced operations.

Sentence Comprehension provides a measure of sentence comprehension skills and linguistic
knowledge to supply a word that fills a blank in a series of items containing one or two sentences that
progress in difficulty.

The Reading Composite Score is based on the Word Reading and Sentence Comprehension subtests
and provides a broad measure of reading ability involving both words and sentences.

Interpreting Scores

The standard score relates to a student’s performance compared to the performance of individuals of
the same age. Scores range from 55 to 145 and are categorised from extremely low to extremely high.

Descriptive Category Standard Score

Very High 121-130
91-110
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Many of our students have refused education and missed large gaps of their learning. This score

highlights how far away students are from the average and enables us to plan and track learning in
order to close the gaps.

Student | Year Word reading Spelling Math Sentence Reading
Initials Computation Comprehension Composite

Attention is paid to individual scores, which are used to inform English and Maths PCP targets. Any
student found to be below average in any area is given targeted intervention once a week in English
and Maths. We may also introduce other interventions such as additional lessons, targeted homework
or daily practise of key skills.

Sentence

105 ® Word reading Comprehension

® Reading Composite

Average

Standard Score
8

80 ® Spelling

‘Word reading Spelling Math Computation Sentence Reading Compaosite 0

1 2 3 4 5 6
Comprehension

Subtest

The data also shows us areas in which our students are excelling, which helps us to provide more
challenging educational experiences to enhance this area of strength.

145

140 ® Spelling

135

130

125

o ® Word reading ® Reading Composite

® Sentence Comprehension

115

110

105

100 Average o
95

Standard Score

90
85
80
75
70
65
60
55
0 1 2 3 4 5 6
Subtest

Word reading Spelling Math Computation Sentence Reading Composite
Comprehension
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SOLAR

Solar is an online tracking tool containing our Scheme of Work Curriculum Pathways for every subject.
Students are baselined on the correct Pathway based on information gained from previous schools,
baseline assessments and their WRATS5 scores. From initial baseline, teachers use Solar to record
student’s attainment in lessons. There are three stars for each learning objective: emerging,
developing and secure which teachers complete as and when required based on their formative and
summative assessments.

“Learning involves a lasting change in pupils’ capabilities or understanding.” (Department for
Education 2020) If nothing is remembered, nothing has been learned. Therefore, re-visiting learning
across contexts is key to ensure attainment is secure.

Pathway 1 CURRENT & Level Evidence

Emerging Developing Secure

1. To write the letters of the alphabet in * “
sequence and in both upper and lower case v
2. To spell their name and familiar names

: . v v x
correctly with a Capital letter
3. To use lower-case letters when there is

i v v *

no reason to use capital letters

4. To write the common grapheme for any
given phoneme from steps 1 and 2 of the * v x
Rapid Phonics Chart (see appendix)

Formative Assessment

This takes the form of class work, observations, discussions, teacher marking, self/peer marking, skill
checks, diagnostics, online games etc. It is daily assessment which teachers use to capture student’s
attainment in lessons against a planned learning objective. Evidence gained is recorded on solar and
used to track progress and amend planning and teaching accordingly.

Secure: To choose and read books independently

for challenge, interest and enjoyment

Completed
Context

Reading for Pleasure

Evidence

Engages positively during reading for pleasure and consistently gets 80%+ in the accelerated reading
quizzes allocated for the book that he has read
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Summative Assessment

This takes the form of end of term tests, knowledge checks, coursework and more formal testing e.g.
Functional skills, BTEC and GCSE past papers and exams. This is carried out as required, to inform
planning, to set PCP and PEP targets, to measure progress and to achieve relevant qualifications.

Developing: To respond effe

ively to detailed or
extended questions and feedback Edl

Completed

«

Lontext

Entry 3 Functional Skills Speaking and Listening Assessment

Evidence

Presented information about favourite f
Contributed to a debate a
Answered questions on botl

Expected Progress

Our individual pathways are designed to be covered over a two-year period but this is flexible
depending on previous attainment, time spent out of education and an individual's learning needs. At
the start of the academic year, a flightpath of expected progress is created for each subject for each
student. The flightpath sets a percentage target of pathway coverage for the year to ensure sufficient
and expected progress is made. For example, a student may start the academic year on Pathway 2 +
25% so by the end of the Summer Term they will be expected to have completed Pathway 2 +75%.
This enables 100% coverage of a pathway across two years: 50% each year. This is further broken
down to provide termly targets. SEN is taken into consideration when planning targets but
expectations remain high for progress.

Subject: Maths

Autumn Term Spring Term Summer Term End of End of

Year Year

End End End Target Level
Student Start (+15%) Start (+20%) Start (+15%) (+50%)
P2+25% P2+40% P2+75%
P1+90% P2+8% P2+43%
P1+93% P2+11% P2+46%
P1+74% P1+89% P2+24%

P1+57% P1+72% P2+7%
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Mid-Term Assessment Meetings

Each subject teacher meets with the Deputy Head Teacher mid-term, to discuss attainment recorded

on Solar and to highlight individual progress and areas for development. Subject teachers then put

strategies in place to ensure students make expected progress and meet end of term targets.

Mid-term Progress check

Subject Staff | Student Issue Discussion/Action
Maths JA GW Lack of progress — Make work less abstract - lots
not retaining of modelling, scaffolding,
knowledge/skills in | visuals, practical work.
all areas. After exam — focus on life skills
Not en track to as leaving — preparation for
make end of year adulthood — money and real
target or pass Level | life problems, PCP target —
1 exam. solve one step word problems.
PSHE PV KD, J5B, CCK Not met end of SOLAR not updated as not
year target for topic focus — update SOLAR
Health and and check Los to see if link to
Wellbeing. any covered this term through
Living in the wider world or
covered within the
community.
English - FC GW/CIH/VP/KD | Lack of progress, Had a big focus on writing for
Reading not on track to exam. Exams completed —
reach end of year now focus on reading LOs
target for reading. from SOLAR.
CIH-reading age KD —aim to secure Pathway 1
decreased. Concentrate on reading for
these students LOs — edit
planning.

End of Term Assessment Meetings

Each subject teacher meets with the Deputy Head Teacher at the end of each term to discuss individual

progress and whether students have met (yellow), not met (red) or exceeded (green) their target. This

information informs teaching practice, medium term planning, PCP and PEP targets, and any

intervention required for the following term.

Subject: Maths

Autumn Term

Start

P2+25%
P1+90%
P1+93%
P1+74%
P1+57%

Student

End
(+15%)
P2+40%
P2+8%
P2+11%
P1+89%
P1+72%

Spring Term Summer Term
End End
Start (+20%) Start (+15%)

P2+8%

P1+72%
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(+50%)
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Reading Assessment

New Group Reading Test (NGRT)

The New Group Reading Test (NGRT) is a standardised assessment to measure reading skills of
students against the national average. Through a variety of exercises, NGRT can assess students’
knowledge of phonics, comprehension, decoding ability, vocabulary, grammatical knowledge,
deduction and inference skills, authorial intent, and ability to deal with figurative and idiomatic
language (depending on the age of the student and test selected). Tasks include sentence completion,
passage comprehension and phonic exercises. NGRT tests not just the ability of students to decode
what they read, but also to comprehend and apply meaning.

Interpreting NGRT Data

We use NGRT to indicate where a student’s reading ability sits as compared to the national average,
to identify where intervention may be needed, or where further development can be pushed. It is
used termly to monitor the impact of any interventions and assess a student’s progress.

The Standard Age Score (SAS) is the most important The Stanine places the The Group Rank (GR) shows how each The Reading Ability Scale is a
piece of information derived from NGRT Digital. The student’s score on a scale of student has performed in comparison to development scale and can be used to
SAS is based on the student's raw score which has 1 (low) to 9 (high) and offers those in the defined group. The symbol = monitor a student’s reading ability or
been adjusted for age and placed on a scale that a broad overview of his or her represents joint ranking with one or more development over time. The values on
makes a comparison with a nationally i other students. the scale are 0 to 560 — a higher scale
sample of same age across the UK. The average score represents a higher reading ability
score is 100. The SAS is key to benchmarking and level. The reading ability of a student
tracking progress and is the fairest way to compare the aged 6 years is around 200; for age 9
performance of different students within a year group or years it is around 300; and for age 16 it
across year groups. is around 400.
SAS (with 30% confidence bands) Reading . Stanine
SAS [NPR ST :f; Ability R‘:":'Q
6 70 8 %0 100 110 120 1% 140 | Scale 9 sc PC
109 |72 | 6 2 ‘ ‘ ‘I—o—{ ‘ 356 13.02 7 9

The National Percentile Rank (NPR) relates to A student’s score is only an estimate of their
the SAS and indicates the percenage of students ability on any one occasion as performance The reading age (or age
obtaining any particular score. NPR of 50 is can be affected by a number of factors. The dot equivalent score) is the To allow for an easy cur_nparison
average. NPR of 5 means that the student's score represents the student's SAS and the horizontal age at which a score is between a student’s ability in
is within the lowest 5% of the sample; NPR of 95 line represents the confidence bands. The most likely to be achieved Sentence Cb!nplstiun and Passage X
means that the student's score is within the highest yellow shaded area shows the average score based on the national Comprehension, a Stanine score is given
5% of the sample. range. sample. for both parts of NGRT Digital.

Description Very Low | Below Average Average Above Average | Very High

Stanine (ST) 1 2 3 4 ‘ 5 6 7 8 9

Standard Age Score (SAS) 70 80 90 100 110 120 130

4 4 4 4 ' 4 4

National Percentile Rank (NPR) 1 5 10 20 30 40 50 60 70 80 90 95 99
f —t : f— + —t :
| The Stanine places the student's score on a scale of 1 (low) to 9 (high) and offers a broad averview of their performance.
The Standard Age Score (SAS) is based on the number of questions a student has answered correctly: the score has been adjusted for age and placed
on a scale that makes a comparison with a nationally representative sample of students of the same age across the UK. The average score is 100.
means that the student's score is within the lowest 5% of the sample; NPR of 35 means that the student's score is within the highest 5% of the sample.

| The National Percentile Rank (NPR) relates to the SAS and indicates the percentage of students obtaining any score. NPR of 50 is average. NPR of 5

The Group Rank (GR) shows how each student has performed in comparison to those in the defined group. The symbol = represents joint ranking with one
or mare other students.

The data is also used to help students to select books that they can read independently during reading
for pleasure. Students and staff are encouraged to read for at least fifteen minutes a day and time is
allocated on the timetable for this. Reading for pleasure can take on many forms such as being read
to, group reading, an audio book or silent reading. During lessons, texts will be chosen slightly above
this range, to provide challenge during guided reading.
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In the first graph the grey line indicates the ability
the student demonstrates at the end of the Sentence
Completion section and in the second graph for both
Sentence Completion and Passage Comprehension
combined.

The Qx ion Diffi and the ing Ability scale
use the same metric (which is arbitrary and relates to
NGRT Digital only) so that a direct comparison can be
made between the level of questions administered and the
ability demonstrated by the student.

400

8

Question Difficulty

325

325

Reading Ability Scale

300

Questions - in Sentence Completion each student attempts 15 questions. In
Passage Comprehension each student attempts one, two or three passages.

7

8
Questions

9

The pink dotted line shows the average The dots on the graph are green for

ability for a student of the same age as

the student in the report.

correct and red for incorrect or if no
response was given.

Detailed reports generated from the NGRT are used to inform teaching and learning and enables the
English teacher to target specific reading skills through intervention.

Analysis of Passage Comprehension responses by question type

c
2 2 - 5
T g% g 3B g3l i g,
Question type - g Es £s £58 e 8
H a2 sg 53 ] g H £s 8%
4 = S 23 5% 2% £°
§ E 2 o
Number of questions in test 2127 0727 1727 927 2127 227 or27 127
Number of questions 2 7 4 0 1 1
answered correctly
% of questions answered 100% 64% 44% 0% 50% 100%
correctly

Profile summary

@ score for both sentence completion and passage comprehension is average.

A sentence completion score that is average suggests that QEEEEEENR is reading and understanding at
an age-appropriate word level. However, he may still have areas of weakness such as gaps in his phonics
knowledge or a limited oral vocabulary, which prevents him from achieving a higher score.

An average passage comprehension score suggests that QuElll® is able to read a text at a level that
is age appropriate and compatible with his word-reading capabilities. (SR Shows a largely accurate
understanding of the text. may still, however, have gaps in his level of oral vocabulary, which
currently prevents him from achieving a higher score.

Implications for teaching and learning

The recommendations below are intended as practical and useful classroom suggestions, based on scoring
less than 60% on the inference and deduction questions in the passage comprehension section. They are not
intended to be exhaustive.

inference and deduction of information within texts may be improved by using some of the
following strategies:

« Encourage uipto read texts closely, and more than once, to allow time for inferences and
deductions to b the mind.

Provide opportunities for (il to revisit earlier sections of text to check whether predictions and
inferences were reasonable.

Provide collaborative reading contexts, where is encouraged to share his ideas with the whole
class, so that they can challenge each other, stimulating deeper responses.

Drama techniques, e.g. hot seating, thought tracking and conscience alley, will allow G to develop
empathy and understanding. This in turn will support deeper inferential reading.

Writing in role will provide time for inference and deduction to develop as (il composes and forms
ideas, e.g. letter writing from one character to another.

Use rich texts that promote inference and deduction through their language choices and illustrations. Poetry
and picture stories with literary language are great resources.

Use 'book talk' questions (based on the work of Aidan Chambers - see https://fluencycdn.fluencycms.co.uk/
FileCluster/ChristChurchCofE/MainFolder/tell-me-questions.pdf) to challenge * with specific
questions to scaffold inference and deduction.

Use a combination of planned and unplanned questioning when engaging with Sl during 1:1 or
guided reading sessions.

Teaching and Learning Policy November 2023



Spelling Assessment

New Group Spelling Test (NGST)
New Group Spelling Test (NGST) is an adaptive assessment which we use termly to monitor students’
spelling skills.

Questions are delivered via audio and the assessment is adaptive — meaning that questions change
based on student’s responses, so more able students can be challenged while weaker students are
kept engaged. The reports provide the Standard Age Score (SAS), which is used to compare each
student’s performance with other students of the same age, and track progress. Reports also provide
customised implications for teaching and learning as well as offer practical help with next steps in the
classroom.

NGST has two sections:
Single word section — tests five or six spelling rules in line with the new curricula.
Spelling in context section — tests a variety of different spelling rules using sentence completion tasks.

NGST reports include:

Group report for teachers —a summary of the age-standardised scores for the chosen group of pupils,
presented in rank order and compared to the national population (national percentile rank).
Individual report for teachers — offers a detailed analysis of responses to the two sections of NGST, a
profile summary and tailored implications for teaching and learning.

Group progress report for teachers — provides a summary of the progress made over time for the
chosen group of pupils with two points of progress.

A student's score is only an estimate of their
ability on any one occasion as performance

can be affected by a number of factors. The dot
represents the student's SAS and the horizontal
line represents the confidence bands. The yellow
shaded area shows the average score range.

The Stanine places the student's
score on a scale of 1 (low) to 9
(high) and offers a broad overview
of his or her performance.

The Group Rank (GR)
shows how each student has

performed in comparison to

students.

those in the defined group.
The symbol = represents joint
ranking with one or more other

The spelling age (or age equivalent
score) is the age at which a score is
most likely to be achieved based on the
national sample.

SAS ‘ SAS (with 90% confidence bands) NPR  Stanine| GR Spelling Spelling age
60 70 80 S0 100 110 120 130 140 (19) ability scale
95 ‘ Fo—( | | ‘ 37 ‘ 4 15 399 10:00

The Standard Age Score (SAS) is the most
important piece of information derived from NGST.
The SAS is based on the student’s raw score which
has been adjusted for age and placed on a scale that
makes a comparison with a nationally representative
sample of same age across the UK. The average

The National Percentile Rank (NPR) relates to
the SAS and indicates the percenage of students
obtaining any particular score. NPR of 50 is
average. NPR of 5 means that the student’s
score is within the lowest 5% of the sample; NPR
of 95 means that the student’s score is within the

The Spelling ability scale is a development
scale and can be used to monitor a student's
spelling ability or development over time. The
values on the scale are from 0 to 600, A higher
scale score represents a higher spelling ability
level. The spelling ability of a student age € is

score is 100. The SAS is key to benchmarking and highest 5% of the sample. around 200; for 9 years it is around 350 and for
tracking progress and is the fairest way to compare age 16 it is around 500.
the performance of different students within a year
group or across year groups.

Description Very Low | Below Average Average Above Average | Very High

Stanine (ST) 1 2 3 4 ‘ 5 6 7 8 9

Standard Age Score (SAS) 70 80 90 100 110 120 130

4 i y y ' 4 J
National Percentile Rank (NPR)

1 5 10 20 30 40 50 60 70 80 90 95

99

| The Stanine places the student's score on a scale of 1 (low) to 9 (high) and offers a broad overview of their performance.

The Standard Age Score (SAS) is based on the number of questions a student has answered correctly: the score has been adjusted for age and placed
on a scale that makes a comparison with a nationally representative sample of students of the same age across the UK. The average score is 100.

The National Percentile Rank (NPR) relates to the SAS and indicates the percentage of students obtaining any score. NPR of 50 is average. NPR of 5
means that the student's score is within the lowest 5% of the sample; NPR of 35 means that the student's score is within the highest 5% of the sample.

The Group Rank (GR) shows how each student has performed in comparison to those in the defined group. The symbol = represents joint ranking with one
or more other students.
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Detailed reports generated from the NGST are used to inform teaching and learning and enables the

English teacher to target specific spelling skills through intervention.

Single word responses

The grey line in both graphs demonstrates the ability
of the student in NGST.

The Question Difficulty and the Spelling Ability scale
use the same metric (which is arbitrary and relates to
NGST only) so that a direct comparison can be made

between the level of questions administered and the ability

demonstrated by the student.

B
£ .
&
400 A )
§
H
g .
s
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.

350

.
a5

T2 3 4 5 6 7 8 8 10 W 12 6w B % 7 B8

T Questions

Questions — in Single Word spelling each student attempts 20 questions. In
Spelling Context students younger than 108 months will answer 20 questions
‘whilst older students will answer 30 questions. If a student achieves a very
low score in the Single Word section then they will not be taken to the Spelling
Context section and the test will inish early.

Spelling in Context

The pink dotted line shows the average
ability for a student of the same age as
the student in the report.

!

475

a5

‘Spelling Abillty Scale

The dots on the graph are green for
correct and red for incorrect or if no
response was given.

Question

number | Target word &5 o] csossponss Question | Target word. Sentence Rule Score | Actual response
' scheme Words spelt withthe K sound spetch o) sking v resurant On Saturday we dined resaurant Gommon excepton words @) | st
2 Avtumn Words with sient eters () aumn 2 success Ourtoam vas sucesshl i e games. The suffs men.-noss, i, Jossana y @) | swosst
3 ngredent . o | redant f omperatre Wy temperature was rapy g Gommon excepton words ) | omporare
. . ‘ aggressve The snae was paricuary aggressve. Cammon exceston vorcs )| sogressve
¢ generous sl ous @ | generous 5 Tecom Trecommend hose sy qades Common sxcesion ords ) | ecommend
s impatent Prefces () impatent 0 dsssious The school i s disasious Cammon excagton worcs @) | s
s controversy Common excption words (1) convoversy 7 dsspported Tod was isappobted when he ot e race Praves (1) | dsapponed
H srodalor o | adtor 0 maicious The computer ius as macios. Endings whh sound e s spel-Gous or 5008 )| maicous
f medoral Wo oved our vit o he modievalcaste 0 1) | modeal
0 ourageous The suffx ous (1) | outrageous o
0 mmesaaly We mustimmedtly eave the rea Cammon excston verds @) | immedanty
o percussion Encings which sound ke fan/spell-ton. i0n.- | (/1) | percusson " exioton Soni st herpenat e exhbion. Endings whhsoun ke Jon speh-Lon, -son, -s5on. < @) | edbton
- (0 especaly Atdimer my st was espeialy it The suffes ment -ness, -, Jess and-y ©1) | espescaly
0 necessary Common excepton words @) | necessary W contens Therswas acontinucus fow of peope i h htdeg ind The suffx ous @) | comnous
" deceive Words wihtne fee sound spel e after o) deceve o cpporinly The worthop vas » geatopporknyor me Common excapionvods @ oppouniy
2 business Common exception words (1) business 3 aonogea @) | conacgea
B perceive Words wilh the fee sound spel o ater ¢ ©1) | percieve i mschet Herbroterwas known 0 causeischiet at sk . ) | mechet
i mempt i i vant o tempt th conversaton Cammon excston verds @) | mennt
1 untortunate The suffnes -ment, -ness, u,ess and - ) unfotunat
atly e suffxes -men, -ness, 4, Jess and 4y ] Y s February The second mont o th yearis caed Februay ords endng @) feburary
15 hanamad Common exception words (o) crtisize 19 stereotype. 11ry not o stereotype others. ‘The 4/ sound spelty elsewhere than at the end of words (©1) | sterotype.
® concenve Words withth /oo sound spel o affer o 1) | concive » ere We mustntnefee with herbusingss Common excaton s ) | e
" suspense Norke | sumporee 21 suprse s o suprse when s my aners. u @) | sse
2 decicon The dlctican e e s Encings whih sound e o spet-ton, 9,59, <o @) | doctian
The 4/ sound spety eisewhers thanat th end of e el o Ao/ ol on, Son, (]
® analysis O anaaysis = en The sberts cutuppeces o inr Cammon excston vards @) | en
10 fascinate Words with te //sound speltsc () tascinate % ey They head a perong s i e right e @) | porrg
= auese We wated inan amighy queue. Cammon excston verds )| e
» foreign Common exception words @ foreign = parole Tused aruer o dan paatel s n maths Cammon exceston vords )| porte

Profile summary

s score is in the high average range.

An average spelling score suggests that ¢gile uses age appropriate spelling rules, understands how to add
common suffixes and prefixes to root words and writes from memory common exception words, homophones
and some commonly misspelt words.

Implications for teaching and learning

@ =bility to spell words accurately may be improved by using some of the following strategies:
« Teach words for spelling grouped into those with the same patterns/rules.
« Introducel/revise a set amount (e.g. three) of common exception word spellings each day/week.

« Allocate a set time in the day (e.g. early moming pre-registration) as a spelling warm up/quick task time. Keep this routine
sustained daily.

« Supporigii to practise applying spellings in context, e.g. put the words into sentences or write a short story using the list
of words.

« Investigate the meaning and origins of word parts — root words, prefixes and suffixes.
« When looking at spellings, point out specifically which part of the word is difficult to spell.

e Teach strategies for words that do not follow a rule; for example, using mnemonics, syllables, and exploring prefixes and
suffixes. Askiiiige to create his own mnemonics, which could be recorded in-. planner or notebook for reference
during lessons.

o Ask subject teachers to display topic vocabulary on classroom walls for access by students during lessons.

o Ask st:mlject teachers to spend lesson time at the beginning of each topic intreducing and teaching the spellings of new
vocabulary.

« Askqiiililéo find, investigate and write down other words spelled using the same pattern or rule.

. Enmurage.l.o use a dictionary to reference new or unknown spellings.
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PASS — Pupil Attitudes to Self and School

The success of young people’s educational experience is heavily determined by the attitudes that they
bring to their learning, their sense of aspiration and the feelings they have about their place in the
broader social context of the school. The PASS diagnostic is a powerful, multi-factorial measure of
student attitudes to school, learning and success.

The PASS factors are:

Factor 1 — Feelings about school
Measuring students’ sense of well-being, safety and comfort in school.

Factor 2 — Perceived learning capability Measures students’ views of how positive and successful
they feel in their specific capabilities as learners.

Factor 3 — Self-regard as a learner
Measures the impact of their learning on their concept of self more generally.

Factor 4 — Preparedness for learning
Measures students’ perceptions of their behaviour and attitude in learning situations (including
metacognitive skills).

Factor 5 — Attitudes to teachers
Measures students’ perceptions of their relationships with teachers.

Factor 6 — General work ethic
Measures students’ attitudes and responses to work in general.

Factor 7 — Confidence in learning
Measures students’ confidence in approaching and dealing with learning and perseverance when
presented with challenging tasks and includes associated feelings such as a ‘high” anxiety element.

Factor 8 — Attitudes to attendance
Measures students’ attitudes to attendance at school.

Factor 9 — Response to curriculum demands
Measures students’ perceptions of the appropriateness of the level of difficulty of work they are
asked to complete.

PASS is administered at the point of entry and thereafter at the start of every term to establish
student’s attitudes towards school, learning and success.

The data gained is used to:

e Establish students’ perceptions of school and their learning experience;

¢ Help the Education team to challenge their own assumptions about the school and its students;
¢ Respond to improvement needs as identified by the students;

¢ Inform teaching and learning strategies and intervention programmes to help raise standards of
attainment and student well-being;

¢ Address challenging behaviour and attendance issues.
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Level 1: Whaole cohort profile

Praandep of b

'BEREREERRE

Sataca o | Geww | Covoece  smmsws [CASREEET
aamare | Soeaniy | muwasua | sedani | eameg  swedna | S0

Interpreting Scores

Based on the answers students give, an online report is produced colour coding the level of satisfaction
that cohorts or individuals have with their school experience:

Students/Cohorts in the 31%-100*" percentile

Moderate satisfaction with their school experience Students/Cohorts in the 21%-30'" percentile

Students/Cohorts in the 6 -20™ percentile

Students/Cohorts in the lowest 5% of responses

Attention is paid to the exact percentiles shown in the standardised score tables and students are
given targeted intervention in their lowest scoring PASS factor. This target is added to the student’s
PCP and PEP and reviewed on a termly basis. Pupil Premium Plus funding may be requested in a PEP
to support with PASS interventions.

psifoogerd | Praparadrmss | Atbhuces Ganara Confience | Atbhudecls | oeeone
BE B laamar #arlsarning ‘o temchare ‘work atiin In larming pHendmnza .

It is important to assess pupil’s attitudes to self and school (PASS) to ensure we maintain a suitable
level of engagement for progress and attainment.
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Appendix C — Quality Calendar
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Quality Calendar

Academic Year 2023-2024
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Quality Calendar

Monday / Thursdays — Extended Community Meetings

Thursdays — Staff meeting
Friday — Student of the week

Monthly — Education Dynamics

Month Area for Review By Whom Deadline Date
August Initial Assessments — WRAT/PASS Natalie Dixon / Fiona Conde | 29/09/2023
Reading Assessment English Teacher 11/09/2023
Initial Baseline Assessments Subject Teachers 15/09/2023
September Autumn MTP Subject Teachers 11/09/2023
BTEC Assessment Plan for academic Subject Teachers 11/09/2023
year. Autumn Assignment Briefs
IV Assessment Plan & Autumn Subject Teachers / IV 15/09/2023
Assignment Briefs
New PCP’s. PCP Key worker meeting Tutors & Key worker 22/09/2023
Baseline for SOLAR Assessment Subject Teachers 18/09/2023
Policy Review overview Head Teacher
October School Council Deputy Head Teacher
Careers one to one interview / Update | Careers Advisor
Action Plans.
Standardised assessments Application | SENCo
for Access arrangements
Update Assessment — SOLAR for each Subject Teachers / Fiona WB: 30/10/2023
subject area. Mini-term meeting with Conde
Deputy Head.
November Teaching & Learning;
Whole school-book scrutiny Deputy Head Teacher
Learning Walks Deputy Head Teacher
Supervision with Line Manager Teachers/Head Teacher
December Teaching & Learning; Head Teacher

Lesson Observations
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Autumn Assessment update & IV
marked assignments

Reading Assessment

Update Assessment - SOLAR for each
subject area. End of term meeting

Subject Teachers / IV / Lead
v

English Teacher

Subject Teachers / Fiona

15/12/2023

15/12/2023

with Deputy Head. Conde WB: 18/12/2023
January Spring MTP Subject Teachers 15/01/2024
BTEC Spring Assignment Briefs Subject Teachers 15/01/2024
Spring IV Assignment Briefs Subject Teachers / IV 19/01/2024
Initial Baseline Assessments - Review
& Update SOLAR Assessment Subject Teachers 19/01/2024
Autumn PCP Review. New PCP’s. PCP
Key worker meeting Tutors & Key worker WB: 22/01/2024
Policy Review overview
Head Teacher
February Teaching & Learning;
Whole school-book scrutiny Deputy Head Teacher
Learning Walks Deputy Head Teacher
Supervision with Line Manager Teachers/Head Teacher
School Council Deputy Head Teacher
College Applications Students/Tutors
Update Assessment — SOLAR for each | Subject Teachers / Deputy
subject area. Mini-term meeting with | Head Teacher WB: 19/02/2024
Deputy Head.
March Careers one to one interview to track | Careers Advisor

progress through action plans, also
where relevant application to colleges

Teaching & Learning;
Lesson Observations

Assessment update & IV marked
assignments

Head Teacher

Subject Teachers / IV / Lead
v

22/03/2024

Teaching and Learning Policy November 2023




Reading Assessment

Update Assessment - SOLAR for each
subject area. End of term meeting
with Deputy Head.

English Teacher

Subject Teachers / Deputy
Head Teacher

25/03/2023

WB: 18/03/2024

April Summer MTP Subject Teachers 22/04/2024
BTEC Summer Assignment Subject Teachers / IV 22/04/2024
Briefs
Summer IV Assignment Briefs Subject Teachers / IV / Lead 26/04/2024
v
Initial Baseline Assessments - Review
& Update SOLAR Assessment Subject Teachers 26/04/2024
Spring PCP Review. New PCP’s. PCP
Key worker meeting Tutors/Key workers WB: 29/04/2024
May Exam Boards — Standards Verification Subject Teachers / IV / Lead TBC
Process IV / Exams Officer
School Council Deputy Head Teacher
Policy Review overview Head Teacher
Teaching & Learning; Deputy Head Teacher
Whole school-book scrutiny Deputy Head Teacher
Learning Walk
Summer Assessment update & IV Subject Teachers / IV / Lead 24/05/2024
marked assignments v
WIEC / AQA Deadline
June Teaching & Learning; Head Teacher
Lesson Observations
Update Assessment — SOLAR for each | Subject Teachers / Fiona WB: 24/06/2024
subject area. Mini-term meeting with | Conde
Deputy Head.
July Pearson BTEC Deadline

Parents/Carers Evening

Summer PCP Review

All education staff and pupils

Tutors & Key Workers

WB: 08/07/2024
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Update Assessment - SOLAR for each
subject area. End of term meeting
with Deputy Head.

Subject Teachers / Fiona
Conde

WB: 15/07/2024

Reading Assessment English Teacher 22/07/2024
End of Academic Year Reports to be Subject Teachers/Tutors/ 26/07/2024
sent. SLT/Admin
Duke of Edinburgh Residential
Celebration Day
Fun Day Out
Curriculum Calendar 2023-2024
Month Activity Subject
September Organic September Humanities
26" — National Alpaca Day Outdoor Learning
October 10*-16'™ Sexual Health Week PSHE
6" — National Poetry Day English
Black History Month History
November 13%-17%" — Anti Bullying Week PSHE
19*"- 25t — Road Safety Week
18™ - Children In Need
13*-17 — Maths Week Maths
December 7% - Christmas Jumper Day
Christmas Dinner
15 - School Panto Drama / English
January 27" - National Holocaust Memorial Day History
February 6" - Internet Safety Day ICT
LGBT History Month PSHE
Special Olympics: World Games PE
March 7" — World Book Day English
4%h-9t™ — National Careers Week Careers
8t-17% - British Science Week Science
April 22" — Earth Day Science
May 13* — 20" Mental Health Awareness Week PSHE
June My Money Week Maths
July
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In addition to the above:

- Staff Annual Appraisals set as per anniversary of employment.
- Annual Reviews of EHCP.

- LAC/PEP meetings

- 3-Monthly Board Reviews

- Monthly Management Reports

- Weekly MDT diary meeting with Care/Therapy

- Exam/Accreditation Timeline

- Policy Review

- Mandatory training refresh / CPD

- Work Experience
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	New Group Reading Test (NGRT)

